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Pupil premium strategy statement 
 

 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged 
pupils. 

 

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school. 

 

School overview 
 

Detail Data 

School name The Hyndburn Academy 

Number of pupils in school 480 

Proportion (%) of pupil premium eligible pupils 42% 

Academic year/years that our current pupil premium 
strategy plan covers 

2021/22 – 2023/24 

Date this statement was published September 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Miss N Palmer 

Head Teacher 

Pupil premium lead Mr J Delve 

Assistant Head Teacher 

Governor / Trustee lead Mrs G Whittaker 

Governor 

 
Funding overview 

 

Detail Amount 

Pupil premium funding allocation this academic year £ 158,815 

Recovery premium funding allocation this academic year £ 26,390 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 185,205 
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Part A: Pupil premium strategy plan 

 
Statement of intent 

At The Hyndburn Academy our aim is for all students, irrespective of their prior starting 

points, background or the personal situations they face, to excel through our curriculum, 

to make good progress and to attain high. 

 

The focus of our strategy is to support students to be fully engaged in their learning, 

attend daily, and be punctual to school. We want to create a culture where students feel 

fully supported, and correctly resourced, to achieve their potential. It is our intention to 

break down any barriers to individuals meeting their potential, and to give all students 

the platform to be included into a wide range of both curricular and extra-curricular 

experiences. Our intention is for students to achieve mastery whilst developing their 

education with character, through an excellent educational experience. 

 

Our main priority is to make sure students are provided with excellence in the classroom. 

Overstaffing through the core in Key Stage 4 is a key strategy through which we believe 

we can close the attainment and progress gap. To support on-going pastoral issues that 

sit alongside, and directly influence a student's curriculum engagement and access, we 

are funding support through a specified strand mentor role from one of our year heads. 

Attendance continues to be one of our key priorities. Prioritising an attendance officer to 

improve the attendance and punctuality of students through small group and individual 

mentoring plans. Thirdly, funding of reading material is key to our whole school and 

disadvantaged strategy. Specifically, funding the resourcing of our DEAR strategy is 

crucial to supporting those students identified through our NGRT testing programme. 

 

Our response will be responsive to our curriculum challenges where necessary. Robust 

assessment will sit at the heart of our response, and the approaches we adopt will 

complement each other to help our students to succeed. 

 

To ensure there is success with our identified strategies, we aim to plan and review the 

impact of these regularly using data, acting early to reviewing intervention success, 

ensuring challenge and rigour in the classroom, and continuing to adopt a whole school 

approach to staff having high expectations of student's outcomes regardless of their 

background. 



3  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

 

Challenge 
number 

Detail of challenge 

1 Disadvantaged student attendance is lower than that of non-disadvantaged students 
and does not meet academy or national targets. Persistent absence is higher for 
disadvantaged students than it is for their non-disadvantaged peers. Absenteeism is 
negatively impacting the progress of disadvantaged students the most. 

Disadvantaged student attendance was 6% lower when compared to non- 
disadvantaged students in 2020/2021 and 5% lower in 2018/2019. 

Persistent Absence for disadvantaged students was 10% higher in 2020/2021 for 
disadvantaged students compared to non-disadvantaged students. In 2018/2019 52% 
of disadvantaged students were PA. 

2 Disadvantaged student Progress 8/KS3 DC data progress is lower when compared to 
their non-disadvantaged peers. Our assessments, observations and discussions 
indicate that reading comprehension levels of our disadvantaged students are lower 
and are negatively impacting on their progress. 

P8 in 2018/2019 was –0.17 lower for disadvantaged students when compared to non- 
disadvantaged students. 

3 School closures have impacted negatively on the educational progress of our students 
in the core. This is backed up by national studies. Knowledge gaps have occurred, 
leading to students falling further behind age related grades/levels of expected 
progress. 

In year 7 the estimated attainment 8 for disadvantaged students was –6.79 when 
compared to non-disadvantaged students, in year 8 was a –4.96 gap and in year 9 this 
was a –7.08 gap. 

4 English and Maths Basics scores (4+ and 5+)/Key stage progress scores for 
disadvantaged students are lower when compared to their non-disadvantaged peers. 

In 2018-2019 disadvantaged students 4+ basics score was 25% lower when compared 
to non-disadvantaged students, with a 14% gap at 5+. DC1 figures (Oct 2021) show that 
in our current year 11 cohort the gap has narrowed at 4+ but work is required with the 
basics score at 5+. 
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Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

 

Intended outcome Success criteria 

Disadvantaged students to make 
progress in line with their non- 

disadvantaged peers on the 
progress 8/KS3 DC data collection 
measures. 

 
Disadvantaged student progress matches or exceeds that of 
their non-disadvantaged peers for P8/ KS3 DC data measures. 

disadvantaged students are 
achieving as well as their non- 

disadvantaged peers in both Maths 
and English 

A comparable percentage of disadvantaged students achieve 
the 4+/5+ basics in Maths and English as their non- 
disadvantaged peers, and students at key stage 3 are achieving 
in line with their non- disadvantaged peers in end of year 
examinations 

Student attendance is comparable 
with national measures and 
achieves UL academy targets. 
Persistent absence is reduced. 

disadvantaged students exceed 95% as individuals and as an 
identified specific target group of students. 

Disadvantaged students to make 
good progress in their core and 
option subjects at Key Stage 4, and 
in the taught common curriculum at 
Key Stage 3 

Students provided with the opportunity to access the EBacc 
through their option pathways 

Students' progress regularly discussed through line 
management as part of curriculum development time 

Student attendance to intervention sessions before and after 

school is monitored for engagement 

JD to continue to promote the inclusion of disadvantaged 
students in intervention sessions and to track progress with KS3 
and KS4 coordinator alongside the heads of years 10 and 11 
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Activity in this Academic Year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

 
 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 108,790 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Increased 
Teaching 
Staff- 

over staffing in 
the core 
subjects of 
Maths and 
English 

Small group tuition is possible through having a wider base 
of staff available in the core. In practice we can work with 
smaller, more targeted groups at a time; each with a trained 
specialist teacher, to narrow and close gaps in knowledge 
and skills. According to the EEF, small group tuition is rated 
as having a moderate impact for a relatively low cost. There 
will also be opportunity, throughout the year, to reduce the 
class sizes accessing the main timetabled teachers – this 
will be an added benefit of employing more teachers and 
having small, targeted intervention groups. As a group is 
formed, the main class will reduce in size. This should in 
practice lead to the teacher having less students to support 
within the lesson and should therefore be able to devote 
more time to each individual student and their individual 
progress at classroom level. 

2, 3, 4, 5 

 
Targeted academic support (for example, tutoring, one-to-one support 

structured interventions) 

Budgeted cost: £ 300 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Resourcing 
and CPD of 
DEAR 
Strategy 

According to the EEF reading comprehension strategies have 
a high impact for a relatively low cost. We have used this model 
and hope that our relatively low outlay of £300 will have a large 
impact on those students that need to have more guided 
reading strategies such as those identified for Pupil Premium. 
Key to the implementation is giving the students a range of 
books to choose from to ignite their enthusiasm for reading so 
that the next stages of the strategy; recording, conferencing 
with the teacher and written notes is more enjoyable and 
engaging to the student. 

Staff to receive support on how to implement this strategy with 
a particular focus on the development of tier 2 words. 

4, 5 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 76,115 
 

 

 

 
 

Total budgeted cost: £ 185,205 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Percentage of 
Pastoral time – 
Heads of year 
(£35,299) 

Having a dedicated member of the pastoral team that 
has mentoring as their identified strand. This team 
member runs interventions with targeted groups. It is 
intended that this person will lead small group 
interventions to students (including PP students) that 
focus on behaviour, developing student aspirations, 
supporting access to resources, uniform etc. and 
providing experiences to develop the ‘education with 
character’ of these identified students. The HDS 
intervention is one that we will be continuing this 
academic year. According to the EEF interventions 
directed at providing school uniform, parental 
engagement, Behaviour interventions and Aspiration 
interventions (which all fall under the heads of year role 
provided to students here at the academy) have a mixed 
range of impacts. It is our intention to employ as many 
of these strategies as possible with our Pupil Premium 
students to support them to access a curriculum and 
holistic experience in line with their Non-Pupil Premium 
peers. 

1, 3 

Attendance 
support officer 
(£33,262) 

Attendance officer continuation. The attendance officer 
works alongside and under the line management of our 
AHT for behaviour and our safeguard lead. This person 
is tasked with intervening at data level with our PP 
students. Specific work is aimed at identifying students 
in particular year groups that have attendance not in line 
with our targets, identifying any particular gaps between 
PP students, and to intervene using both short term and 
long-term interventions with key targeted students. 
Interventions, successes, and next steps to be reviewed 
with line management fortnightly and then half termly 
update sent to JD for PP students. 

1 

Student resources 
– Uniform, visits, 
educational texts 
etc.(7,554) 

Year heads, form tutors, head of department, 
attendance team and heads of house to intervene with 
students daily to break down barriers to learning for PP 
students. Staff to identify the barrier, liaise with JD (AHT 
in charge of PP) to decide upon and provide the 
resource, equipment item, educational visit to PP 
students on an individual student basis to ensure 
opportunities to access the curriculum completely are 
afforded to PP students. 

2, 3, 4, 5 
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Part B: Review of outcomes in the previous academic 
year 

 
Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year. 

 
Our Pupil Premium strategy last academic year was to support disadvantaged students 

to improve their performance in the basic measures of Maths and English. We also 

identified that we would work with disadvantaged boys to make improved progress in all 

key measures – particularly focusing on progress in English and Maths. Finally, our third 

focus last year was on improving disadvantaged students attendance in year 11. 

 

In reviewing how well we performed against these targets we managed to exceed our 

expectations for the first two aims and made positive progress. However, our third target 

focusing on attendance was heavily influenced by Covid-19 and so a review of this is not 

possible. This will be a key focus moving forwards with our new 3-year plan, as 

disadvantaged student attendance, for all year groups, is still lower than their non- 

disadvantaged peers. For the English and Maths basic measure at 4+ for PP students 

we managed to increase our percentage of disadvantaged students achieving this 

measure from 50% in 2020 to 70% in 2021. This was a 20% increase on the previous 

cohorts’ achievements. In reviewing how we achieved this, it is evident that the steps 

that we quickly put in place to move to online remote learning ensured that students were 

able to move from learning within the classroom to learning remotely seamlessly. This 

was a real success. Students were provided with a Chromebook; internet wireless 

dongles and Microsoft TEAMs support were provided to ensure that students were able 

to quickly transition to online learning with minimal disruption to their learning. This 

impacted positively on the progress of students in both key stages. As part of the TAG 

process, we responded quickly and put in place measures to make sure that students 

were given the best opportunities to demonstrate work that allowed staff at teaching, 

department and line management level, the potential to review and grade students 

correctly, whilst supporting students that required further opportunities and guidance to 

meet the expectations. This process was complemented by a robust assessment, 

moderation and standardisation procedure that made sure intervention was targeted at 

the correct students to improve their overall progress and attainment. The process was 

regularly reviewed at SLT level and any relevant information from these meetings, and 

information from the DFE, was quickly deciphered to staff to again ensure the process 

was as impactful as possible. Moving forwards, we have decided that we will continue to 

provide education through Microsoft Teams to those students that are not physically 

present in the classroom for all year groups. We have also continued to support those 
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students that have a planned absence by providing them with any IT resources that they 

may require. 

 

The progress of year 11 disadvantaged boys in English and Maths was also a success. 

In English boys’ progress moved from -1.52 in 2020 to -0.38. This is a positive move of 

1.9 points from the previous year. In Maths boys again made positive progress moving 

form a score of -0.44 in 2020 to a score of +0.29 in 2021. Not only did this mean that this 

progress was an improvement on the 2020 figures, but this also shows that 

disadvantaged boys produced a positive score on this measure when compared to their 

expected targets. We believe that our ability to respond and transition to online remote 

learning and to have a robust TAG process fully supported our students to attain these 

scores. 

 

In review of our attendance strategy, we have introduced what we believe to be a more 

robust system of identification and review moving forwards. Last academic year was our 

first year with our current attendance officer in post. This year we are tailoring how that 

person identifies, monitors, intervenes, and reports back on the success of any 

interventions to increase the effectiveness of identified strategies, and to ensure that any 

strategies we employ with limited success, once reviewed, are quickly identified and 

replaced. This year we have implemented a new attendance strategy that involves a 

wider range of staff working with students in much more focused key groups. Our plan is 

for the attendance team to meet more frequently to review any ongoing intervention and 

adapt where necessary. The attendance strategy will require a range of people to support 

the attendance team in tackling poor attendance. We believe that this strategy will have 

a greater impact on reducing the attendance issues of those PP students identified as 

requiring ongoing support. 

 
 
 
 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular 

in England 

 

Programme Provider 

Aspire East Learning 

 


